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Quote

Ny |
Texts young adults are asked to read In

ostsecondary settings, including community
olleges, the workplace, and the military are
significantly more demanding than high
school textbooks. o
(Williamson, 2008)
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The Literacy Challenge is Real
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11in 4 children in America grow up
without learning how to read.

WriteExpress Corporation. "Literacy Statistics."
Begin to Read. Accessed April 16, 2014.
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53% of 4t h graders admit
every day, o while only 2
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Students who don't read proficiently by the 3rd
grade are 4 times likelier to drop out of school.

The Annie E. Casey Foundation.
Accessed February 25, 2015.
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A Close Relationship Between llliteracy
and Crime

ANearly 85% of the juveniles who face trial in the
juvenile court system are functionally illiterate.

Blankenship, John - The Register-Herald - April 16, 2014
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Teaching Reading If not me, then who?

Learning to read 1 s crit

ell-being. If a youngster does not learn to
ead In a literacy-driven society, hope for a
ful fi1 Il 11T ng, productive |

G. Reid Lyon,

Former Chief of the Child Development and Behavior Branch of the
National Institute of Child Health and Human Development

B Northwest Comprehensive Center .
B ot Education Northwest Vocabulary Instruction | 8



Why Focus on Improving Literacy Instruction?

The teacher is the most important factor in
student learning. If not me, then who?
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Good Instruction 1s Powerful

God@l instruction Is the most
poveerful means of developing
proficient comprehenders

and preventing reading
comprehension pr

-Rand Reading Study Group, 2002
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ldaho Content Standards

IDAHO CONTENT STANDARDS

English Language
Arts/Literacy

Literacy in History/Social Studies, Science,
Technical Subjects, and Handwriting
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http://sde.idaho.gov/academic/shared/ela-literacy/booklets/ELA-Literacy-Standards.pdf

Three Key Shifts in English Language Arts
Standards

1. Regqgular practice with complex texts and their academic
language

2. Reading, writing, and speaking grounded In evidence
from texts, both literary and informational

3. Building knowledge through content-rich nonfiction
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Grades 6-12 Literacy in History/Social Studies,
Science, & Technical Subjects (examples)

CCSS.ELA-LITERACY.RH.6-8.4
Determine the meaning of words and phrases as they are used in a

text, including vocabulary specific to domains related to history/social
studies.

CCSS.ELA-LITERACY.RH.6-8.10

By the end of grade 8, read and comprehend history/social studies
texts in the grades 6-8 text complexity band independently and
proficiently.
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http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/

Vertical Aligned Standards - Example

READING STANDARDS FOR LITERATURE

KEY IDEAS AND DETAILS
Standard 2

CCRA.R.2 Determine central ideas or themes of a text and analyze their development; summarize
o the key supporting details and ideas.
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https://www.sde.idaho.gov/academic/shared/ela-literacy/vertically/Vertically-Aligned-Standards-ELA-Literacy.pdf
https://www.sde.idaho.gov/academic/shared/ela-literacy/vertically/Vertically-Aligned-Standards-ELA-Literacy.pdf

Grades 4171 8

Rl.4.2

RI.5.2

RI.6.2

RI.7.2

RI.8.2
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Determine the main idea of a text and explain how it is supported by key details;

summarize the text.

Determine two or more main ideas of a text and explain how they are supported by key

details; summarize the text.

Determine a central idea of a text and how it is conveyed through particular details;

provide a summary of the text distinct from personal opinions or judgments.

Determine two or more central ideas in a text and analyze their development over the

course of the text; provide an objective summary of the text.

Determine a central idea of a text and analyze its development over the course of the
text, including its relationship to supporting ideas; provide an objective summary of the

text.
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Skilled Readers

What are some essential components
of being a skilled reader?
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Scarboroughos

Readil ng

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE ¢
(facts, concepts, etc.)

VOCABULARY
(breadth, precision, links, etc.)

LANGUAGE STRUCTURES
(syntax, semantics, etc.)

VERBAL REASONING
(inference, metaphor, etc.)

LITERACY KNOWLEDGE
(print concepts, genres, etc.)

WORD RECOGNITION

PHONOLOGICAL AWARENESS
(syllables, phonemes, etc.)

DECODING (alphabetic principle,
spelling-sound correspondences)

SIGHT RECOGNITION
(of familiar words)

. )
SKILLED READING:
Fluent execution and
coordination of word
recognition and text
comprehension.

\ #
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Scarborough, H. (2001 Connecting early language and literacy to later reading (dis)abilities: Evidence, theory and practice. In S. Newman & D. Dickinson (Eds.),

Handbook of Early Literacy Research. pp. 97-110. New York, Guilford Press. (used with permission of the author)
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Simple View of Reading (SVR)

Word Reading

Strong Poor
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WRXxLC=C

WH: Word Recognition
(phonological awareness,
decoding, and encoding skills

LC: Language
Comprehension (skills related
to language comprehension)
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A Collection of the Best Available Evidence
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https://ies.ed.gov/ncee/wwc/PracticeGuide/8

5 Recommendations for Improving Literacy

1. Provide explicit vocabulary instruction
2. Provide direct and explicit comprehension instruction

3. Provide opportunities for extended discussion of text meaning
and interpretation

4. Increase student motivation and engagement in literacy learning

5. Make available intensive and individualized interventions for
struggling readers provided by trained specialists
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Recommendation 1: Explicit Vocabulary Instruction

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE
(facts, concepts, etc.)

VOCABULARY
(breadth, precision, links, etc.)

LANGUAGE STRUCTURES
(syntax, semantics, etc.)

VERBAL REASONING
(inference, metaphor, etc.)

LITERACY KNOWLEDGE
(print concepts, genres, etc.)

r o
SKILLED READING:

Fluent execution and
coordination of word
recognition and text

comprehension.

WORD RECOGNITION

PHONOLOGICAL AWARENESS
(syllables, phonemes, etc.)

DECODING (alphabetic principle,
spelling-sound correspondences)

SIGHT RECOGNITION
(of familiar words)

Scarborough, H. (2001 Connecting early language and literacy to later reading (dis)abilities: Evidence, theory and practice. In S. Newman & D. Dickinson (Eds.),
Handbook of Early Literacy Research. pp. 97-110. New York, Guilford Press. (used with permission of the author) Vocabulary Instruction | 21
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What 6s Working in Your CI

What strategies, resources, activities do
you use In your classroom that works
for teaching vocabulary?
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Vocabulary = Key that Unlocks Meaning of Text

One of the most persistent findings In

reading research is the extent to which
studentso vocabul ary knowl
theilr reading comprehensi ¢

(Anderson & Freebody, 1981, Anderson
& Nagy, 1991, Becker, 1977)
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Successful vs Struggling Readers

Successful Readers Struggling Readers

Are exposed to a breadth of vocabulary words Have limited exposure to new words. May not enjoy

in conversations and print at home and at school reading, and therefore do not select reading as an

from a very early age. independent activity.

UInderstand most words when they are reading Read texts that are too difficult and thus, they are

(at least 90%) and can make sense of unknown not able to comprehend what they read or to leamn

words to build their vocabulary knowledge. new words from reading.

Learn words incrementally, through multiple Lack the vanety of experiences and exposures

exposures to new words. necessary to gain deep understanding of new
words.

Hawve content specific prior knowledge that assists | Often have limited content specific prior knowledge

them in understanding how words are used in a that is not sufficient to support word leaming.

particular context

IS Department of Education Center on Instruction, Boardman et al., 2003
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What is Explicit Vocabulary Instruction?

A family of strategies that can be divided into two
major approaches

1. direct instruction in word meaning

2. Instruction In strategies
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Providing Explicit Vocabulary Instruction: How?

ADedicate a portion of the regular classroom lesson to explicit
vocabulary instruction.

AUse repeated exposure to new words in multiple oral and written contexts
and allow sufficient practice sessions.

AGive sufficient opportunities to use new vocabulary in a variety of contexts
through activities such as discussion, writing, and extended reading.

AProvide students with strategies to make them independent

vocabulary learners.
(IES Practice Guide)
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Disciplinary Literacy

What is Disciplinary Literacy and why Is
It Important to vocabulary instruction?
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ldentification of Word Categories will Help to
Determine a Method of Instruction

Level 1 Level I Level Il
(Common) (Academic Words) (Content/Domain Specific)

A Basic A High function A Highly specialized
A Conversational A High utility A Not frequently encountered
A Frequently occurring in
academic settings

Examples: Girl, smile, Examples: Fortunate, Examples: Amoebas, hypotenuse,
table, run equate, provoke, sequence Jacksonian, Pi
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ldentification of Words

Which words would be important
to pre-teach?
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Core Curriculum Connection

Activity: Identifying Level 2 and 3 words

1. With your partner, determine who will read the informational passage and who will
read the literary passage.

2. Individually read your assigned passage. As you read, highlight Level Il words
youobdbd teach f or t hHigslighpLawlsllawgoer disn yyoeul 6l do w. e a
this passage in blue.

3. With your partner, meet with another partner pair to form a group of 4. Discuss
what you highlighted level Il and Il and compare.

4. With your group, place words in the t-chart according to what highlighted words
will need more time and attention and less time and attention.
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Do suggested vocabulary words in your core
materials align to the suggested criteria?

Words that are/have

ACentral to understanding the text
AFrequently used in the text

ALikely to appear in other content areas
AMultiple meanings

A Affixes
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Different Disciplines use Different Words

Vocabulary Feature

History Metaphorical terms with political points of view (War of
Northern Aggression, War Between the States vs. Civil war,
The Gilded Age, Movements vs. Uprising

Science Greek and Latin roots (precise, stable, show relationships)

Math Words that are precise but have different meanings than
general use (factor, prime)

ELA Words describing emotions, states
iInsane joy of the hunt, when as | climb the rock, my face
contorted, gasping, shouting vol
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Use of Prefixes and Suffixes

Of course, different disciplines use different words but
the frequency or value of prefixes, suffixes, and
(especially) combining forms also differs by discipline.

See: Word ID: Assessment Across the Content Areas by Linda Gutlohn & Frances Besselieu
Adapted from Shanahan and Shanahan, October 2018
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Most Frequent Prefixes

Prefix___| _Meaning | Example | ELA | Math | Social Studies | Science

anti- against antiwar

de- not, opposite deactivate

dis- not, opposite of disagree

en-, em- cause to encode, embrace
fore- before forecast

in-, im in, on inhabit, imprint
in-, im-, il-, ir- not injustice, impossible
inter- between interact

mid- middle midsize

mis- wrong misfire
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Most Frequent Prefixes (continued)

M-m ocial Studies

unearth
over- too much OVETTLN
pre- before prehistonic
re- back, again return, redesign
SEMmi- half semicircle
sLD- under submarine
super- above superstar
un- not unhappy
under- elow undersea
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Most Frequent Suffixes

Suffix | Meaning | _Examples _|ELA_ Math | Science _Social Studies

-able, -ible can be done comfortable
-al, -1al having characteristic of personal
-ed pasi tense verb divided
-£n made of wooden
-£T, comparative greater
-1, -0r one who worker, doctor
-5t comparative greatest
-ful full of careful
-c having characteristic of inguistic
-ing present parficiple figuring
-ion, -tion, -ation, act, process Subtraction,
-ition radiation

"EEEE
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Most Frequent Suffixes (continued)

| EA | math | Science | Social Studies
—EI - " w -

-ar
-dry
-ate
-afion
-ent

XL

-ment
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14 Valuable Morphemes 1 Root Words

ACept APlic
ADuct APos
AFact AScrib
AFer ASist
AGraph A Spect
AMit ATend
AOlogy ATent
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Explicit Vocabulary Instructional Routine

STEP 1 Introduce the Word Example
¢  Write the word on the board “This word is courageous.
¢ Read the word. “What's the word?”
* Students repeat.
STEP 2 Present a Student-Friendly definition " Courageous means you are brave or
» Tell student the definition or not afraid”
* have students read the definition with
you after you have written it on the “When you or someone is brave and
board. not afraid you are...”
STEP 3 Illustrate the Word with Examples “If I jumped out of an airplane with a
e Concrete Examples ready parachute, [ might be
* Visual representations courageous.”
¢ Verbal Examples
“You may be courageous to climb a
large mountain.”
STEP 4

Check Students’ Understanding
e Check the students understanding
engaging them with the word.
s Listen in closely to hear how students
are understanding the word.

- See Engaging the Students with
the Word.
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Fast Mapping

a4

Even brief explanations of one or two
sentences, when presented in the context of a
supportive text, can be sufficient for [students]
to make initial connections between novel

words and their meanings.o

(Biemiller & Boote, 2006)
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Fast Mapping I Example

The chemical formula behind water is surprisingly simple.
First, it starts with two parts hydrogen and one part oxygen.
Then, these two parts are combined to form a molecule of
water.

Oxygen is abundant on earth and because of this, many
scientists theorize that any source of hydrogen could have
easily served astheoriginsofEar t hos wat er
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Your Turn

Discipline ____[Word _________

soclal Studies Ancestor
Sclence Friction
Math Inequality
ELA Possess
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Instructional Routine: Example
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